Peer-to-Peer Interview
The following interview questions are designed to give each faculty member insight into their
observation partner. The interview should be conducted in-person (or over the phone, if
necessary). Record your partner’s answers to each question below.
1) How did you begin teaching?

2) What do you enjoy most about teaching?

3) What do you find most challenging about teaching?

4) How is your current semester going? Do you have any concerns in terms of:
· Students?

· Course material?

· Logistics?

5) What aspects of your teaching would you like specific feedback on during the observation?
(Create 1-2 questions for the Observation Report form based on your answer.)

6) From the list provided, please choose one teaching method to experiment with during your
observed class session (if you plan to use a method that is not on the list, please describe it
below). Why did you select this particular teaching method?

7) Currently, how are you feeling about trying this teaching method?
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Classroom Diagram
Use the following page to create a visual diagram of the classroom that is being observed.
Draw the position of students, the instructor, as well as any necessary objects or teaching tools
in the room. During the post-observation meeting, it may be helpful to reference specific
students based on where they sit. Also, this diagram can be used to inform the observed faculty
member of how they use the space in the room while teaching. The suggestions below are
examples of the kind of symbols and observations possible for this form:
· Circle any students who seem highly participatory/engaged in the lesson.
· Draw a triangle around students who seem distracted/disengaged.
· Draw an arrow to indicate the movements of the observed faculty during the lesson.
______________________________________________________
chalkboard
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Observation Report
In the space below, describe the class session you observed. In addition, respond to the guided
questions. You can use the information from this form during your post-observation meeting and
share your findings with your observation partner.
1) Describe the class session you observed:

2) What was the focus or content of the observed lesson?

3) Describe the teaching method(s) used. (Lecture, group-work, pairs, etc.)

4) When did students seem most engaged?

5) When did students seem least engaged?

6) Which students participated most actively? (Show on the Classroom Diagram)

Observed Faculty-Created Questions:
7) Sample Question: How was the pace of the lesson? Did I move too quickly through the
material? Too slowly?

8) Sample Question: Was I audible to students in the back of the classroom?
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Post-Observation Debrief
The post-observation meeting should be conducted in person. The observed faculty member
should complete the top portion of this form in advance of the debrief meeting. The observer
should complete and discuss the bottom of the page during the post-observation meeting.
1) How did you feel during the observed lesson?

2) How did it feel to experiment with the teaching method you used during your observed class?
Do you feel it was successful?

3) Would you continue to use this teaching method? Explain your answer.

4) Describe 1-2 goals you would like to set for yourself regarding your teaching.

Observer-Created Feedback
5) Based on the class session you observed, describe two specific strengths of your
observation partner.

6) Describe two specific suggestions for your observation partner regarding their teaching
practice.

7) Include any additional comments or questions:
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Self-Reflection of Teaching Practice
Please complete this form in reference to your own teaching practice. Submit this form the the
Observation Committee mailbox during week fifteen of the current semester.
1) Reflect upon your experiences using your selected teaching method this semester. How
did your first attempt compare to your later attempt(s)?

2) Describe one thing you intentionally changed or did differently when employing your
selected teaching method for the second time?

3) Why did you make the change you described above (Question #2)?

4) Would you continue to use this teaching method in the future? Why or why not?

5) What kind of support do you feel you need from the department/college in order to be an
effective teacher?

6) In what ways has this semester’s observation process been helpful to you?

7) In what ways could the observation process be more helpful/effective to you in the
future?

8) Please include any additional comments you would like to share with the Observation
Committee.
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Observation Instructions
Please complete the following forms with your observation partner and submit them to the
Observation Committee by week ten of the current semester.
Observation Partners
Each faculty member in the department will be paired with a colleague in the same department.
The pairings are blind to rank and seniority. Each partner will take turns conducting a peer-topeer interview before the observation, classroom observation, and post-observation debrief. All
three aforementioned meetings should be conducted in person.
Peer-to-Peer Interview
Before the classroom observation takes place, observation partners will schedule a time to meet
and conduct a short interview. The observer will ask each question listed on the interview form,
and will record the responses given by the faculty member to be observed. The purpose of the
interview is to foster a level of personal/professional investment on the part of the observer.
Essentially, this interview “allows the observer to put the observed class into a broader context”
(Kohut, Burnap, Yon, 21). In further understanding their colleague’s personal/professional
background and thoughts around teaching, the observer can better relate to their colleague’s
need for growth. Also, the observer “should not make assumptions about what the instructor
intends”, but instead, should “confirm his or her understanding of course goals and instructor
strategies (Carter, 86). The interview process helps facilitate these conversations in a structured
manner.
During the peer-to-peer interview, the observed faculty member will specify one teaching
method they will commit to experimenting with at least twice during the semester: 1) during their
observed class (Question #6), and 2) in at least one follow-up class before the end of the
semester. They may choose from the provided list of suggested teaching methods, or they may
use their own specific teaching method. Committing to using the same method twice will allow
for comparison and revision which is particularly important for professional self-reflection.
Observation Report & Classroom Diagram
During the classroom observation, the observing faculty member will take detailed notes on the
lesson. In addition, the observer will need to answer the specific questions on the Observation
Report form. During the peer interview (see above), the observed faculty member will create 1-2
questions that will also be included on the Observation Report form.
The observer will also need to use the Classroom Diagram form as a way to visually represent
the classroom during the observed class session. The purpose of the diagram is to provide the
observed faculty member with information that he/she/they may not notice from their vantage
point and while focused on teaching. This form is meant to help answer the question: what is
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happening in the classroom during the lesson? Student conduct is “a rich mine of information
about how well the class is progressing” (Carter 87). Do students’ eyes follow the instructor as
he/she moves? Do they stare out of the window or at their cell phones? Do they take notes?
Does the instructor write on the blackboard in a way that is organized? The Classroom Diagram
form provides visual feedback on the behavior and movement of both students and the
instructor for the sake of constructive feedback.
Post-Observation Debrief
Observation partners will schedule a final in-person meeting to discuss the classroom
observation. In advance of the debrief meeting, the observed faculty member will complete the
top portion of the Post-Observation Debrief form. During the debrief meeting, the observation
partners will discuss the responses to those questions. Lastly, the observer will offer strengths
as well as suggestions for the observed faculty member to consider regarding their teaching.
The post-observation meeting “allows an exchange of ideas between observer and observee”
(Kohut, Burnap, and Yon, 21) and encourages the observer to “focus on helping rather than
judging” (Carter, 87). Research shows the importance of the post-observation meeting in
establishing a sense of fairness as well as support for the observed party, in particular. It allows
for idea-sharing, constructive suggestions, and as Carter notes, compliments, which “are in
order for things done well” (87).
Self-Reflection of Teaching Practice
During the last week of the semester, instructors will submit a Self-Reflection of Teaching
Practice form to the Observation Committee. This form is completed by each instructor
regarding their personal teaching practice over the course of the semester, and follows up on
the selected teaching method they used during their peer observation process.
Observation Committee
Once the observation partners have completed the process for both parties, they will make two
copies of all forms. One copy is for their personal records, and the remaining two copies will be
placed in the Observation Committee mailbox by week ten of the semester.
The committee uses the results of the observation to help inform the following:
●
●
●
●

To frame the list of suggested teaching methods for the following semester
To inform professional development workshops
To collect information on the common challenges and concerns that faculty members in
the department incur regarding teaching
To publish a departmental report on professional reflection and self-evaluation based on
collective findings from the Self-Reflection of Teaching Practice form.
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Any questions or concerns may be directed to the Observation Committee. If any faculty
member desires, they may submit completed forms using an assigned identification code (in lieu
of their name).
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Suggested Teaching Methods
Choose one method from the list below to try during the observed class session. Faculty may
also choose to experiment with a method that is not listed, if they would prefer.
Active Pause
Pose a discussion question aloud. Instruct students to wait 15 seconds before they raise their
hands to respond. This allows students who need more time to think to feel included, and can
help equalize students with different abilities in the classroom.
Active Participation
Instruct students that everyone must raise their hands when a question is posed in class. The
instructor may call on anyone. If a student is unsure or does not want to answer, they can either
say “I don’t know” or can choose a classmate to answer instead.
Answer Swap
After a question is posed aloud by the instructor, students are given 30-60 seconds to discuss in
pairs. When they are called upon for an answer, they must share their partner’s answer aloud
instead of their own.
Brainstorming
The instructor poses a question on the board. Students are given a few minutes to brainstorm
whatever ideas come to mind in response to the question (even just single word responses).
Students then share aloud, and the instructor records their answers on the board.
Case Studies
Students are given real-life scenarios related to the course content. They work in groups to
discuss and/or resolve these scenarios. For example, in a literature course, students who are
reading Romeo and Juliet could respond to a case study regarding a real-life scenario of
forbidden love between two people from different backgrounds.
Entry/Exit Ticket
Either at the beginning or end of a class session, the instructor poses a question about the
course content, e.g. What is something you struggled to understand from the reading? What is
something we did in class that you found helpful?. Students take a few minutes to write their
responses (anonymously, if desired) and then pass them to the instructor.
Gallery Walk
The instructor posts large sheets of paper around the classroom with a different discussion
question posed on each. Students walk the room and record their ideas/responses under each
question. After writing their responses, students can then browse their peers’ answers and
either comment aloud or in writing. When students have finished walking the room, the
instructor can also read selected responses/comments aloud.
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Small Group Discussion
The instructor poses a few questions on the boards. Students work together in small groups (35 students per group) to discuss their ideas in response. After an allotted time, students share
their group’s ideas aloud. (Instructors can also assign roles, for example, the youngest person
takes notes or the tallest person keeps time, etc.)
Think-Pair-Share
Similar to Answer Swap. When the instructor poses a question, students work in pairs to
discuss their respective answers. They then try to collaborate by combining their responses and
sharing the results aloud.
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